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study seems to support previous work demonstrating that “L2 readers can compensate for a lack of
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© Liden, Poulos, & Vinogradov 2008



Cunningham, P. & Cunningham, J. (2002). Chapter 5: What we know about how to teach phonics. In A.E.
Farstrup, S. Samuels & S. Jay (Eds.) What research has to say about reading instruction, 3" ed. (pp.87-
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approach that keeps learners aware of the process and goals of instruction. They provide several
specific activity examples for practitioners as well. The article concludes with an important reminder,
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possible.”
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the words and not the formal, printed aspect of the words. For example, when told two words orally
and asked which one is longer, they chose the word that represents the larger object. The results
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This chapter from Bringing Literacy to Life advocates a contextualized, learner-centered approach to
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themes from students. Phonics-related activities within contexts are described and a variety of
resources are annotated at the end of the chapter.
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practice (CRP,) the authors reiterate the primacy of a) being aware of the interests and needs of
students as both people and as learners of new concepts, practices and skills, and b) the validity and
value of students’ prior knowledge and experience, and the urgency of building bridges between that
and the new content. Examples and principles of CRP are provided.

Olson, D. (2002). What writing does to the mind. In Eric Amsel & James P. Byrnes (Eds.), Language,
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153-166). Mahwah, NJ: Lawrence Erlbaum Associates.

The author’s research involves the critical discovery that children make in their L1 that “their own
and others’ more or less continuous speech may be though of as a sequence of lexical items or
‘words.’” This has been shown to occur in young adults gaining L1 literacy for the first time as well.
Olson believes this also leads individuals to new possibilities for thinking, knowledge and
consciousness.
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In this case study of a group of preliterate Somali Bantu women receiving ESL literacy instruction, the
author examines her students’ experiences and perceptions of their English language acquisition and
literacy development. She also examines her own evolution as a teacher striving to develop effective
culturally responsive teaching practices for literacy-level students. She shares her successes and
challenges and includes the literacy-level curriculum she developed through her work with the
participants of the study.
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This research focuses on effective practices for teaching reading to both adult ESL learners acquiring
literacy for the first time in English and learners who are already literate in their L1, and finds that
learners’ phonemic awareness and decoding are improved when using a whole-part-whole
instructional method that combines a focus on higher and lower-level skills. The method involves
teaching whole words in a context, then examining particular words to practice a letter-sound or
phonemic awareness skill, and then reading the whole words again later in a sentence or story
context.
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systems, to very recent brain imaging research and what it shows about the process of learning to read.
It does not directly address non-literate adults learning to read in a non-L1, but certainly has
implications for this group, and indicates where current and future brain imaging research may be
helpful for this group.
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Recommended Student Textbooks

Basic Oxford Picture Dictionary — Oxford University Press

Beginning Stories from the Heart — Linmore Publishing

Collaborations — Heinle & Heinle

English for Success — Dominie Press

First Words in English — Linmore Publishing

LifePrints — New Readers Press

Literacy in Lifeskills — Heinle & Heinle

Literacy Plus - Longman

Longman ESL Literacy — Longman

Longman Photo Dictionary of American English - Longman

More Picture Stories - Longman

Picture Stories - Longman

Sounds Easy! Phonics, Spelling, and Pronunciation — Alta Book Center Publishers
Starting to Read — Linmore Publishing

Survival English: English through Conversations — Prentice Hall Regents
Take Charge! — McGraw Hill

Very Easy True Stories - Longman

Decodable Textbooks

Sam and Pat—Heinle & Heinle
Talk of the Block— New Readers Press

Websites

CAELA- Center for Adult English Language Acquisition

www.cal.org/caela/

CAELA Resource Collection: Working With Literacy-Level Adult English Language
Learners

www.cal.org/caela/esl_resources/collections/literacy.html

CAL- Center for Applied Linguistics
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www.cal.org

Low Educated Second Language and Literacy Acquisition (LESLLA) for Adults
www.leslla.org

An international forum of researchers who share an interest in research on the
development of second language skills by adult immigrants with littfle or no schooling
prior to entering the country of entry. Find the agendas, materials and presentations
from international LESLLA workshops as well as links to related publications, research,
websites, and resources.

Marshall, Minnesota website with Reading Skills for Today’s Adults stories:
www.marshalladulteducation.org/stories1.htm

Minnesota Adult Education Research Briefs

A supplemental services project that promotes evidence-based practice in
Minnesota ABE programs. One of the primary activities of this project has been to
disseminate research briefs that summarize current research in adult basic education
and second language education. These research briefs are now posted on the MDE-
ABE website: http://mnabe.themic.org/Research Briefs.html.

Minnesota Literacy Council Educational Technology Curriculum Projects
www.themlc.org/techgrants

Each year Minnesota ABE educators create innovative educational technology
curriculum projects through Department of Education funded mini-grants from the
Minnesota Literacy Council. A number of these projects focus on materials for
literacy-level learners.

NCSALL- National Center for the Study of Adult Learning and Literacy
www.ncsall.net

NIFL- National Institute for Literacy
www.nifl.gov

Story by Story Phonics Lessons now available free online.
www.mcedservices.com/phonics/phonics.html

These stories are part of a contextual phonics program created by Marn Frank M.Ed.
with the support of LDA of Minnesota adapted for the web by Charles LaRue with the
support of the Minnesota Literacy Council. The stories can be viewed a multi-media
presentations and are followed by basic typing and listening dictation practice on
the vowel or consonant sounds demonstrated in the story. @

TESOL-Teaching English to Speakers of Other Languages
www.tesol.org
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