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Multi-Method! Studies of Literacy: in
Low-Education Adulis

CoqritiVeIConsequences 1ocus:
= Vai: Liberia, 1973-1976

Etiironistorcal jocus:

= Koniag Eskimo: Alaska, 1978-1979

s Hmong resettlement: West coast US; 1980-82
= Migrant stream: Pacific Northwest US, 1983-84

Enaglishanguage taniig jocus:
2> = SE Asian refugees: 8 US cities, 1981-83

= Statewide adult ESL students: Oregon, 2003-05
= = Adult ESOL lab school: Portland, 2001-06

=> Discussed today
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Presentation Overview

Review some studies I have been involved in over the years
that explored literacy: & language development among
adultsiwithilittle o noreduication

Thiswill not be like a scientific. expeditionwithia linear;
progression of'linkages among the studies

It will be - more of a meandering| through' a landscape over;
time and space, providing & range ofi Views on the Issues;

The views are from both the individual and the community.
perspectives; a dualism essential tol LESLLA

I've wandered as a student, language teacher and
researcher:

Inevitably, the geopolitical settings of the research, Its
funding soeurces and the contexts ofi the participants shaped
the journey and what the research learned

Vai Literacy: Project

EocUS onicognitive conseqUERCES ofi literacy
Sylviai ScribnerandiMichael Cole were PIs

I'was PhDs student doing my: dissertation
researchion efiects; of literacy onispeech

Fundedl by Ford Foundation, 1973-1976
RurallCaperMount: County, westernn| Liberia
Field activities hadimajorlocall econemic impact

Research) situated! between| historical context of
indigenous Vaitliteracy and cataclysmic civillwar
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Extending the Findings

Found same pattern of results; for
phenological processing inia sentence
repetition task asiin the: picture-naming task

Found strong evidence: that literacy’alse
mediates; the referential functions of
language, e.g., in the use of the
definite/indefinite inflectional merpheme

Sign| Post #1

1 literacyamongl unschooled adultsimediates
use of-oral language

Wiitten| representation) & mediation| of L1
phonolegical structures does not depend onian
alplhiaperic serpt or hieightened metalinguistic
awareness

Thel mediating efifects off L1 literacy socialize 1o
nonliterates| | some contexis| o language Use
(genderistimpertant here)

Not clear hiow: L1 literacy/ influences SLA

The' concept: ofi sociohisterically’ constructed
Jiteracy practices emerges
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Ethnohistorical Focus: Comparative
Studies of Literacy: Development

Comparing literacy! development imi three U.S.
communities withrcontrasting, historical' contexts; ofi
literacy

= “Seal Bay”, Koniag Eskimo community in Alaska

= “Newton”, Hmoeng| resettiement community: in western US
s “Pleasantville”, migrant community ini Pacific Northwest
Funded! by National Institute off Education
Ethnographic studies/ethnological comparisens
(withrKareniGreen \Wikelund)), 1978-1988

Related structure ofi contemporany. literacy: practices
tol the sociohistorical context ofi /teracy, contact,
especially the econemic context




The Context of Literacy Practices

Comparative analyses ofi the three communities; identified
domain-specific organizations, of literacy: practices in terms
ofi teclinological kiiow/edge, functional krow/edge and
SOC/al meanigs;

Sacial meanings of literacy are historically deepest and:
transcendl changes in technology: and functionality within
particular literacy: practices

Therever-present geopolitical denouement ofi the war: in| SE
Asia influenced refugees! adjustment and! SLA as well as
the ways in which we' understood their literacies

Led to) practice-ergagement tieory of literacy acquisition

We will focus: here on the community studies of SLA that
emerged from thistwork

Literacy in Hmong Resettlement
and! SLA (con't)

Most Hmong|adults had little iitany: prior schooling|iniLacs;
most not literate in any language; seme literate in Hmong
or Lao

Conducted householdisurvey: & assessments of 1400
adults (cross-section; of community, not just ESL students)

Orall proficiency: in English; predicted! by, (in decreasing
order; of multivariate statisticallimportance):

= Hmong literacy:

u Oral proficiency. in Lao (L2)
= Age (younger better)

= Timein U.S.

= Lao literacy

= Years of schooling in' Laes

Sign| Post #2

Both cress-sectional & longitudinal studies
ofi resettlement and Englishracguisition in
a Hmeng community, show: clear influence
of L1 literacy: oni SLA withreducation and
many. other Varables controlled

These basic findings were replicated and
extended threugh| similar studies; of
nUMerous SE Asiani refugee communities
in multiple resettlement contexts

Literacy in Hmong Resettlement
and Second Language Acguisition

ChiuerZarand| Kiar Cha — literacy strategies within
infermal community, ESL

See hoth thermediationyand socialization: off L1
literacy/ to nonliterates that was ' seen ameng| Vai
Etrinopedagogyimpertantin how adults
understand ESLE classes, rolerel teacher; etc.
Etfinopedagegy, reflects both thellEl/couniny-oi=
origin; contexts ofi schoplingl & literacy as wellfas
the immigrations contexts oft resettiement and
SLA

Literacy in Hmong Resettlement
and SLA (con't)

Found similar resulis in smaller=scale longitudinal
study with repeatedimeasures; oft Englishr L2 oral
proficiency, L2 oral vecabularny and L2 reading

Gain on allfrepeated L2 measures predictedi by (1n
decreasing erder off impentance):

s Hmoeng| literacy

= AgEe! (Younger better)

u Years of schooling inf Laos

For gain eniseme repeatedi L2 measures, literacy
in Lae also predictive

Study: ofi Refugee English' Language
Training (SRELT)

Eunded! by, Office off Refugee Resettiement

Multi=methed;, national study off Englistilanguage
trainingl provided to! refugees; fiom war in
Soeutheast Asia, With focus on adults with little
iormal education

Three Phases:
s Phase) Ii: mail survey: of ELT providers
s Phase I community, sunveys of learners in 4 cities X
3 ethnic groups AND program visits / classroom
studies in 8/ cities
= Phase Ill: longitudinal study’ of' Englishi acquisition
among students and non-students of ELT programs




SRELT Phase Il Community: Surveys

Household surveys of Vietnamese, Hmong| & Camboedian

communities in Twin Cities, Denver, Stockton & Seattle

Different patterns ofi L1 educ and literacy: by ethnicity:

4495 speke an L2 other than English, 58% were literateiin

a language other than English

Used both Census-like Englisti everalll proficiency: ratings

and well-fitting Guttman; scale ofi discrete proficiencies

Quasi-longitudinalt asked about 15t month in U.S. as well

as the present time

Multivariate discriiminant analysis predicted who' learned

specific proficiencies. Consistent predictors are:

s EDUC, -AGE, L1 LITERACY and GENDER

» Indicators of resettlement activities: TIME i US, ELT in
US; WORK in US

§ ¥ ¥ % § % ¢

Sign Post #3

Multivariate: cress-sectional and-longitudinal
modelsiclearly shiowed efifects ot both
backareund characteristics (eig., L1 literacy) and
time-varying| resettiement activities (€.a., ELI &
wernk experience) oni SLA among: lew-education
adults

Tihat ELIF was, more: effectiver than work
experience inifacilitating SLAbecame: a politically:
unpoepular finding

Resultsinot dependent on use off self-report
Versus test score measures

SRELT Phase Il

Policy context: role off ELT vs. work in facilitating
resettiement & econemic self=sufiiciency
Longitudinal study with' repeated BESH test:
SCONES Six monthsrapart, withidetailedidata on
intenvening ELTF & work experience

N=400 sampled fiom 5 ethnic greups in San
Diego, Denver, Oklahoma City andfPortiand
Gains predicted by —age, ELr and literacy: (1ot
education)

Classroom; Studies, ofi LLow
Education ESOL Students

Wantedite seerhiow: L1 literacy/ afifected classroom
environment and SLA
Important te knew whether/how terimpreve
programs for [ow-education/low-literate adults
TWo) sets, of classreom studies:
u Study ofi Refugee Englishi Language Training - Phase 11
= National Adult ESOL Labsite (“Labi Scheol”)




Study of Refugee English Language At Higher L1 Literacy Levels,
Training - Phase II Students Engaged in Significantly..

Studied 22 programs in 8 metropolitan areas, f
representing a range of: resettlement contexts: Viere Spontaneous Englishiter Teacher

San Diego, Denver, Oklahoma City,, Portland, More: Spentaneous Englishi tor Student™
No.Va/\Wash DC, New! Orleans, Stockton, Seattle .
_ : More: Elaboerated Englishito Teacher™
Focused onilowest mstructional levels wherelow, 4
education/low-literacy: SE Asian studentsi concentrated Less Native I_anguage to Student>

Structured observation of 2 classes x 3 levels x 22 More Oral Reading*
programs i 7
More: Silent Reading™

(contralling for instructional level; ethnic mix,
Analytical focus on'how: classroom: and/ student teacher characteristics & other student variables)

background characteristics predict observed student
behaviors in the classroom:

Supplemented! by mterviews withstudents, teachers and
program administrators

*also associated with higher level of education

The Lab School: Features of the Lab School

A National Labsite for Adult ESOL
A partnership between Regular adult ESLC programi eperating inside a
Portland State: University & research lah
Portland Community:College ¥
Enhanced to createistable setting for reseanchiand
professional develepment infadult second language

q }'IJ'.IIrI.ill.Ifﬂhrr-:r'I'I .:|||!1 vaUISition & education
HC AL]. of Adkaht Leuening ased Liteescy Researchl fiocusedionlewest tworlevels of four-Ievel
program

Multiplecamerasiandimicrophones recorded
classes) (with permission) en anengoing basis

Collaborating teachers were researchi colleagues

US Department of Education

Multimedia Adult Englishy Learner Corpus
(MAELC)

Digital audie-videos recordings of =3600rhours of; n Portions ofi the coded! classes have heen

Tour levels; off classesi oVer: four years: (16f terms) transcribed;, targeting student: langlage during pair:
Halffofi the classes arelindexed and searchiable by, work

coded activity:andlparticipation’ contexts; (all are =200 hours of student-student language have lbeen
viewable) transcrilbed; encompassing approximately 100,000
Searchable, media-linked| database: ofi transcribed utterances (turns)

teacher & leamerlanguage fromitargeied Additienal language o given studentsican e
classroom)| contexts & activities readily; locatedlangdl transcribbed

Close-up videorand: high-guality: audio  recording) of Informed consent and image permIssion

~ 800 students in dyads = one class/month while Tioollset for creating and disseminating| research
iniprogram easily’locatable byfirst language; and| professional development materials

ellicalilg ey Sie Ready to be shared withiour LESLLA colleagues!

MAELC — con’t
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Personality: Categories

Extraversion If the leaner displayed an extraverted personality.
For example if the leaner was talkative, was not
shy to ask questions, used load voice, laugh
loudly, assertively responded teacher questions,
or any other behavior that the coders would
consider a display of extraversion

Introversion If the learner displayed an introverted personality.
For example if the leaner was quiet, did not ask
questions, if his/her voice was difficult to hear;
or any other behavior that the coders would
consider a display of introversion

Correlation between, Literacy: &
Classroom| Behaviors

|Socio-interactive Practices ||
et e i ekt

lllustrative Study: ofi Low: Education
Leamers

Conducted jomtly withr my: PSUrcolleagues; Kathy,
Harris, Johnl Hellermanni& Clemence Richandl &
University of Washington colleagues Nairan
Ramirez=Esparza & Patiicias Kuhl

Eollowed 20! students over time, selected from
MAELC: 10:highreducation (mean=13.7) and 10
low educations (mean=4.4).

Analyzed their recorded classroom Ianguage; &
behaviors over time

First, let’s take a lock at some fairly typical
patternsiwe saw (VIDEO! CLIRS)

Socio-Interactive Practices Categories

Starting If the learner started the activity immediately after
the teacher gave the instructions

Not Starting If the learner did not start the activity immediately
after the teacher gave the instructions

Asks for Help If the learner asked for help during an activity
Gives Help If the learner offered help to someone else
Receives Help  If the learner received help without asking for it

Does not flow  When interacting with others in group or dyad
activities, if the interaction did not flow

Expert role When interacting with others in group or dyad
activities, if the learner displayed the role of
expert

Novice Role When interacting with others in group or dyad
activities, if the learner displayed the role of
novice

Sign Post #4:
L1 Literacy Effects

on Language in Low-Education Adults

For the Vai in 1970s, L1l mediated phonoelogical
representation; and! use of oral L1 & enhances access to
other linguistic structures

Among| SE Asian; refugees in early 1980s, L1l facilitated
acquisition of ESOL

L1lt appears toi e a more potent influence: than! prior
education on SLA, based on a range ofi self-reported and
formally: assessedioral and written language measures
In  ESL classroems during| bothi the 1980siand more
recently, LIL is associated withi specific social and
linguistic: behaviors related to SLA

L1 literacy often senves as a contextual bridge between
the past and future worlds of adult learners



Thanks to...

..all'eff yourfier allewing me: te share: this
joeurney.

By, now youi should realize that thisiis net
really about my journey, it's about all of
our journeysin LESLILA

And thanksite the many: individualsiwhe
participated in the researchrandhelpedius
to understand their contexts and lives

Johannes Eckerth, 1965 - 2009

Scholar, Teacher, Friend ...
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